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Abstract 

Given that Iran is the host of a variety of cultures characterized with diverse languages, 
viewpoints, and customs, the empty place of multiculturalism in its ELT system 
is deeply felt. The present study sought to tackle multiculturalism in EFL teacher educa-
tion in the context of Iran by exploring Iranian EFL experts’ and teachers’ perceptions. 
The participants of this study consisted of the two groups. The first group included 15 
male and female multicultural education experts. The second group of the participants 
included of 60 (30 males and 30 females) Iranian EFL teachers. To collect the required 
data, a demographic information scale, two semi-structured interviews and an audio-
reflective journal were used. Data analysis was done via qualitative thematic analysis 
by MAXQDA. As revealed by the results, several themes were extracted as the compo-
nents of the multicultural EFL teacher education, as uncovered by the experts’ views 
some of which include Eliminating Race-Related Inequalities, Eliminating Gender-
Related Inequalities, and Eliminating Social Class-Related Inequalities. Moreover, 
the Necessary Communicative Skills, Positive Thinking, Difference Acceptance, and Mul-
ticultural Content, Various Evaluation Methods were found as some of the extracted 
EFL teachers’ perceptions of multicultural EFL teacher education. The findings have 
some implications for different groups of stakeholders including EFL teachers, teacher 
educators and teacher education material developers who can take useful insights 
from the findings in teaching EFL, educating student-teachers and developing future 
curricula, respectively.
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Introduction
The field of English as a foreign language (EFL) learning has encountered a range 
of challenges, influenced by factors like the globalizing world (Zohrabi et  al., 2019). 
This shift is underscored by the emergence of multicultural societies, where elements 
of multicultural education are becoming increasingly essential within their educa-
tional systems (Zohrabi et al., 2019). According to Stika (2012), societies are undergo-
ing a paradigm shift, with multiculturalism taking center stage in educational systems 
as a means to foster diverse perspectives and knowledge. As emphasized by Nanggala 
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(2020), multicultural education plays a vital role in shaping societal ethics and mitigat-
ing horizontal conflicts among community members. Copeland and Tarver (2020) and 
Wulandari (2020) further assert that multicultural education serves as a conduit for the 
development of a rich tapestry of historical viewpoints.

Despite the strong argument presented by researchers in the field of Teaching English 
as a Foreign Language (TEFL) (e.g., Giselbrecht, 2009; Parker, 2019; Sleeter, 2008; Stika, 
2012; Zohrabi et  al., 2019) advocating for the incorporation of multicultural language 
learning and teaching approaches in EFL education to meet the evolving needs, desires, 
and aspirations of learners in multicultural communities, it is evident that multicultural-
ism has not yet permeated the English Language Teaching (ELT) system in Iran, both in 
public and private sectors (Zohrabi et al., 2019). Despite these calls for change, the top-
level authorities in ELT have yet to implement efficient measures that could pave the way 
for a transformation aimed at establishing a multicultural ELT system (Parker, 2019).

Given that Iran is home to a diverse array of cultures characterized by distinct lan-
guages, viewpoints, and customs, the absence of multiculturalism within its ELT system 
is acutely felt. This is particularly noteworthy when considering the global trend towards 
embracing multicultural education. Therefore, a critical prerequisite for the integration 
of multicultural education into EFL teaching and learning in Iran is the transformation 
and reorientation of the country’s teacher education system towards multiculturalism 
(Zohrabi et al., 2019).

Teacher education reviews have consistently highlighted the positive outcomes asso-
ciated with multicultural teacher education, offering convincing evidence that these 
systems outperform unitary ones (Sleeter, 2008). It has been argued that Teacher Prep-
aration Programs (TPPs) should empower teachers to expand their social awareness, 
recognizing that personal worldviews are not universally applicable but shaped by indi-
vidual life experiences influenced by factors such as social class, ethnicity, gender, and 
race. This approach equips teachers with the capacity and skills to act as catalysts for 
change and enables them to go beyond merely delivering content, facilitating students’ 
growth and development. Consequently, TPPs should prepare teachers to adopt the con-
structivist principles of culturally-embedded teaching (Sleeter, 2008).

The absence of multicultural education in teacher education has problematic implica-
tions, as it promotes partial thinking and encourages teachers to rely on their personal 
frames of reference when assessing students, their family backgrounds, and communi-
ties. As the student population becomes increasingly diverse in terms of culture, race, 
ethnicity, and more, it is imperative that TPPs address multiculturalism and empower 
teachers to better serve all students (Enyew & Melesse, 2018).

While existing literature has explored various facets of multiculturalism and multicul-
tural education, it is evident that the specific context of teacher education in Iran has not 
been adequately probed. Notably, existing studies, such as those by Zohrabi et al. (2019) 
and Motamed et al. (2013), have examined multiculturalism in different educational set-
tings but have not delved into the realm of teacher education within the Iranian context.

The rationale for this study emerges from the growing need to address multicultur-
alism in the context of English Language Teaching (ELT) teacher education in Iran. 
While multiculturalism is increasingly recognized as a pivotal component in contem-
porary educational systems worldwide, its incorporation within the Iranian ELT teacher 
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education system has been relatively unexplored. Given Iran’s diverse cultural landscape, 
the absence of multiculturalism in ELT teacher education is a notable gap that needs to 
be addressed. This study seeks to investigate the perceptions of Iranian EFL experts and 
teachers regarding multiculturalism within teacher education. By shedding light on their 
perspectives, this research aims to contribute to a deeper understanding of the poten-
tial challenges and opportunities associated with the integration of multiculturalism 
into ELT teacher education in Iran, ultimately advocating for more inclusive and cultur-
ally responsive teaching practices. For the purpose of partial bridging of this gap, this 
study aimed at touching multiculturalism in EFL teacher education in the context of Iran 
by exploring Iranian EFL experts’ and teachers’ perceptions. To this end, the following 
research questions were formulated:

1. What are the components of the multicultural EFL teacher education, as uncovered 
by the experts’ views?

2. What are the Iranian private and public sector EFL teachers’ perceptions of the mul-
ticultural EFL teacher education?

Literature review
Theoretical frameworks

Multicultural education theory

Multicultural education theory is a foundational aspect of this study, providing a theo-
retical framework that extends beyond the conventional boundaries of education. While 
there is broad consensus on its core principles and orientations, multicultural education 
encompasses a range of transformative changes related to teaching materials, assess-
ment methods, and techniques that aim to establish a just educational system. Scholars 
within the realm of multicultural education emphasize that teachers play a pivotal role 
in instigating systemic change and in shaping students as agents of change themselves 
(Cochran-Smith, 2004; Gay, 2004).

According to Banks (1995), multicultural education comprises various dimensions, 
including content consistency, knowledge building, discrimination reduction, equity 
education, and the reinforcement of cultural aspects within the educational setting. To 
delve deeper into the facets of multicultural education:

• Multicultural education serves as a guiding philosophy, an educational reform move-
ment, and a process that calls for educational institutions to actively oppose racism 
and hegemony. It underscores the importance of schools and classrooms working 
toward these goals (Banks, 1997).

• Embracing the diversity of cultures in both society and classrooms is a central tenet 
of multicultural education, as it seeks to foster inclusivity and cultural appreciation 
(Banks, 1997).

• It represents an anti-racist critical pedagogy-based approach to education, with a 
focus on promoting social justice for all students. This involves transcending the con-
fines of the classroom and implementing plans, priorities, programs, and strategies 
aimed at empowering teachers to effect societal change (Nieto & Bode, 2008).
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• Multicultural education is dedicated to instructing and nurturing all student 
groups, including those who are exceptional or from minority backgrounds. 
Teachers are given a high degree of agency, and multiculturalism plays a pivotal 
role in this educational approach (Sleeter & Grant, 1987).

• It also strives to support the educational success of all student groups, especially 
those who are traditionally marginalized within the educational system (Sleeter & 
Grant, 1987).

• The core principle is that all educational aspects should be tailored to meet the 
needs, preferences, and potentials of diverse cultural student groups, with the 
overarching goal of providing social justice and equal educational opportunities to 
all (Grant et al., 2004).

In summary, multicultural education is a comprehensive educational framework 
that encompasses a spectrum of dimensions, addressing everything from cultural 
inclusivity to social justice, and it plays a central role in shaping both educational sys-
tems and the teachers who drive change within them.

To Banks (2009), multicultural education dimensions can be used by educators in 
implementing educational transformations when attempting to run multicultural 
education. As put by Banks (2009), main dimensions of multicultural education are 
as follows: 1) content integration, (2) the process of knowledge construction, (3) 
decreasing prejudice, (4) pedagogy justice, and (5) empowering culture and social 
structure of educational system.

As put by Sleeter (2008), teacher education programs which are not oriented 
towards multiculturalism suffer from four main lines of problems:

1. Most of such programs are indifferent to the way racism influences educational set-
tings or society broadly. They are unconscious of such matters as discrimination and 
racism and conceive racism as a problem related to interpersonal interactions.

2. Such teacher education programs have higher expectations for majority students 
than for minority ones and attribute minority students’ underachievement to their 
personal characteristics and choices.

3. Another problem associated with such teacher education programs is fear, indiffer-
ence, ignorance, and segregation from majority groups. As evidence to this, most of 
such programs do not take bother to allocate time to negotiate about different issues.

4. Last but not least, most of such teacher education programs are not justified towards 
accepting themselves as cultural beings. But they are of the belief that only majority 
students hold beliefs and worldviews.

With a view to these problems, a variety of approaches and pedagogical strategies 
have been employed by teacher educators to increase their own awareness of mul-
ticulturalism stance in teacher education. Among these strategies and approaches, 
holding multicultural courses, field-oriented immersion programs, teaching multi-
cultural themes to pre-service teachers, teaching autobiography writing, encouraging 
cross-cultural exchange of letters, and debate- and negotiation-oriented teaching are 
worth noting (Naz et al., 2023).



Page 5 of 18Salimi and Rad  Asian. J. Second. Foreign. Lang. Educ.             (2024) 9:9  

In a general sense, independently planned multicultural courses have proved to be 
effective in reducing prejudice and bias in terms of race and ethnicity and raising con-
sciousness of majority groups’ experiences (Hollins & Guzman, 2005). Negotiation-
based teaching has also been indicated to be influential at removing prejudice and 
making students aware of and sensitive to race, discrimination, hegemony, ethnicity, 
and culture (Heinze, 2008). To move in this path, teacher educators have built expe-
riential groups (Cochran-Smith et  al., 2009) which are characterized with emphasis 
on affections, negotiation and discussion, and preoccupation with present not past 
(Marbley, 2004). Field-oriented immersion programs have sought to increase teach-
ers’ awareness of the life state of majority and minority students, provide them with 
opportunities to communicate students of minority and majority groups and be in 
touch with all students, and provide the ground for students’ examination of them-
selves as cultural beings (Nuby, 2010).

Social justice approach to teacher education

Another theory this study is theoretically built upon which is social justice approach to 
teacher education. In this approach, introduced by Giroux (1988), teaching is considered 
in its sociopolitical context of society and schooling. This approach aims to draw stu-
dent-teachers’ heed to the power hierarchy in educational settings globally and locally 
to train moral teachers as change agents who can transform social inequalities and build 
a more humane society. The concepts under emphasis in this approach are social recon-
struction, cultural responsiveness, emancipatory pedagogy, critical reflective practice, 
critical pedagogy, and a socio-critical approach (Giroux, 1988). This approach seeks to 
educate teachers who accept different knowledge systems, question old forms of domi-
nation, and reflect constantly on the use or benefit of curricula for different groups of 
learners.

Empirical studies

Empirical studies on multiculturalism can be classified into three distinct categories. The 
first category encompasses studies that delve into the incorporation of multiculturalism 
in curricula and educational programs. For instance, Enyew and Melesse (2018) endeav-
ored to examine the infusion of multiculturalism into the academic landscape of Ethio-
pian universities. They employed a researcher-designed questionnaire and conducted 
semi-structured interviews as their data collection methods. Data analysis involved the 
use of one-sample t-test and narrative analysis. The outcomes of their research led to the 
conclusion that multiculturalism has indeed found a place within educational programs.

Wei (2018) investigated the introduction of multiculturalism in curriculum changes since 
the early twenty-first century in China. It was observed that in response to rapid economic 
growth and the pressures associated with exam-oriented teaching, the government initi-
ated a post-modernistic curriculum framework, extending beyond the confines of a mod-
ernistic curriculum. However, these shifts have been sluggish due to cultural inertia and the 
absence of micro-culture in the classroom, resulting in a disconnect between policy formu-
lation and implementation practices. In the Iranian context, Zohrabi et al. (2019) aimed to 
design and validate a curriculum model based on pluralism for English Language Teach-
ing (ELT) in high schools in Iran. Their research employed a mixed methods design and 
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involved curriculum experts as participants. The data analysis led to the development of a 
model with various components, which was subsequently validated by experts. While this 
study marks a commendable step towards the integration of pluralism as a key facet of mul-
ticulturalism within the ELT system of Iran, it remains limited in its focus, addressing just 
one aspect of multiculturalism in the context of ELT curriculum in high schools.

The second category of studies explores multiculturalism in relation to teachers and 
teacher education. In one such study, Parker (2019) investigated the significance of mul-
ticultural education for ELT and teacher education in post-secondary institutions. This 
study explored various dimensions of critical multicultural education as guiding principles 
for English as a Foreign Language (EFL) learners in comprehending course content. The 
study recommended that stakeholders consider these elements as a foundation for rethink-
ing their teaching principles and methods. In another study, Pourdavood and Yan (2020) 
examined how in-service teachers’ perceptions of multicultural matters changed after being 
exposed to a diversity course. This study relied on classroom discussions, paper presenta-
tions, and field notes for data collection. The findings indicated that teachers believed that 
classroom discussions positively transformed their perceptions of multiculturalism. How-
ever, it is important to note that this study specifically addressed diversity instruction and 
not multicultural teacher education. Therefore, the present study differs from this research 
in terms of scope and objectives, as it focuses on a broader examination of the subject.

Similarly, Vassallo (2020) conducted a study akin to the one by Pourdavood and Yan 
(2020), investigating changes in teachers’ conceptions of multiculturalism following their 
participation in a short course on multicultural education. The research compared teachers’ 
understanding of multiculturalism before and after the course using reflective journals. The 
results suggested that the course led to an improved willingness among teachers to engage 
in self-reflection, resulting in a more positive conception of multiculturalism. While this 
study was more limited in terms of data collection tools compared to Pourdavood and Yan 
(2020), both studies approached multiculturalism from a general perspective. The present 
study distinguishes itself by employing a variety of research tools and addressing a wider 
range of objectives. Most importantly, the focus of the present study centers on multicul-
tural teacher education, as opposed to multiculturalism in general.

In the third category of studies, the impact of multiculturalism on students has been the 
central theme. For instance, Beqiri and Sylaj (2021) investigated multiculturalism as a fac-
tor influencing students’ socialization. They explored teachers’ and students’ perceptions 
through standardized questionnaires. The results revealed that multiculturalism had a posi-
tive impact on students’ socialization. However, the researcher noted that there were chal-
lenges in the implementation of multiculturalism, which should not deter administrators. 
It’s important to note that this study dealt with multiculturalism in a broad sense, while the 
present study specifically focuses on multiculturalism within teacher education. Addition-
ally, the reliance solely on questionnaires in this study may raise questions about the validity 
of the findings.

Method
Participants

The participants of this study consisted of the two groups. The first group included 15 
(10 males and 5 females) male and female multicultural education experts. They were 
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university professors with Ph.D. in Teaching English as a Foreign Language (TEFL) with 
research and teaching experience and publications in multicultural education. They had 
supervised theses and dissertations and published papers on multicultural education. 
They were selected through snowball sampling to find the most appropriate persons for 
the purpose of this study (Ary et al., 2010). The amount of teaching experience of the 
experts was not important since the main criterion for the sampling was working experi-
ence and research interest in multicultural education. This group was interviewed at the 
outset of the study to identify the components of multicultural EFL teacher education.

The second group of the participants contained 60 (30 males and 30 females) Ira-
nian EFL teachers. They were B.A., M.A. and Ph.D. holders in TEFL, English Language 
and Literature, and English Translation fields. They had teaching experience from 4 to 
25 years in different public high schools and private language institutes of different prov-
inces of Iran. They were selected through available sampling through virtual groups in 
social networks including WhatsApp and Telegram to reach a higher number of the par-
ticipants. Their first language was Persian. This group was interviewed and asked to sub-
mit their audio- reflective journals to extract their perceptions of the multicultural EFL 
teacher education. To observe ethical issues, the consent of the participants was taken 
for participation in the study. Moreover, they were ensured about anonymity and confi-
dentiality of their personal information. It is worth noting that the sample size of the two 
groups of the participants was determined based on data saturation. That is, with this 
sample size, no new thing was added to the results (Ary et al., 2010). Table 1 shows the 
demographic information of the participants.

Instruments

The following instruments were used for data collection in the present study:

Semi‑structured interviews

This study benefited from two semi-structured interviews. The first interview aimed 
at identifying the components of a multicultural EFL teacher education, as uncovered 
by the experts’ views. This interview consisted of five open-ended questions and con-
ducted in English without any time constraint. Moreover, to make the interview more 

Table 1 Demographic information of the participants

Experts Frequency Percentage (%)

Gender

 Male 10 66.66

 Female 5 33.33

Work place

Teachers Frequency Percentage (%)

Gender

 Male 30 50

 Female 30 50

Work place

 Public high schools 30 50

 Private language institutes 30 50
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convenient, it was done in WhatsApp and Telegram applications. All the interviews 
were taken in the individual form by the researcher and transcribed verbatim for further 
analysis.

The interview was piloted in the same conditions with the main phase of the study, 
recruiting about 5 experts with the same demographic information with those experts 
who participated in the main phase of the study so that any potential problem or ambi-
guity in the interview questions could be identified and corrected.

The second semi-structured interview aimed at uncovering Iranian EFL teachers’ 
perceptions of multicultural EFL teacher education. This interview consisted of four 
open-ended questions. It was piloted and conducted in the same way mentioned for the 
previous interview.

It is worth noting that a demographic information scale was also developed and used 
before implementing the interviews to collect the information about the participants. 
The information covered in scale included the participants’ major and academic level at 
the time of the study.

Audio‑reflective journal

To triangulate the data, following the interviews, the second group of the partici-
pants of the study (i.e., 30 males and 30 females Iranian EFL teachers) were asked to 
audio-record whatever comes to their mind regarding their feelings, attitudes, mental 
images, free associations and similar things on multicultural EFL teacher education in 
the context of Iran without any time limit. Audio-reflective journaling is a participatory 
research method to elicit individuals’ perceptions in the form of creative expressions, 
self-reflection and participatory act (Ary et al., 2010). Then, they were asked to send the 
audio-recorded reflective journals to the researcher through social networks including 
WhatsApp and Telegram.

Procedure and data analysis

The data collection process began by identifying the components of multicultural 
teacher education. Semi-structured interviews were conducted with experts in the field, 
and the resulting interview data was subjected to thematic analysis using MAXQDA. 
This thematic analysis aimed to discern the key elements of multicultural EFL teacher 
education.

The second phase involved the distribution of a demographic information scale to a 
group of participants consisting of 30 male and 30 female Iranian EFL teachers. These 
teachers had teaching experience in various public high schools and private language 
institutes across different provinces of Iran.

To enhance the participants’ understanding of multicultural (teacher) education, 
they were provided with two virtual 60-min briefing sessions on WhatsApp. During 
these sessions, the researcher explained the fundamental components of multicultural 
(teacher) education, supplemented by relevant materials. For instance, participants were 
guided to recognize that, instead of relying on a single teaching method and a limited set 
of teaching strategies, teachers should employ diverse teaching methods and strategies. 
Additionally, it was emphasized that a combination of both quantitative and qualitative 
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evaluation methods and procedures should be used, as opposed to relying solely on one 
type of evaluation procedure. These examples were offered to provide a clearer under-
standing for interested readers.

Subsequently, a semi-structured interview was conducted with the participants to 
elicit their perceptions of multicultural EFL teacher education.

To triangulate the data collected through the interviews, participants were asked to 
create audio recordings in which they freely expressed their feelings, attitudes, men-
tal images, and any related thoughts regarding multicultural EFL teacher education 
in the Iranian context. These audio-recorded reflective journals were then sent to the 
researcher through social networks, including WhatsApp and Telegram.

The data analysis process was conducted using qualitative thematic analysis through 
MAXQDA software. In an effort to ensure the reliability and credibility of the data, the 
researcher employed low-inference descriptors, which involved quoting directly from 
the participants. Additionally, member checking was employed to verify the accuracy 
of interpretations by comparing them with the participants’ own perspectives and state-
ments. This process helped enhance the trustworthiness of the data.

Results
With regard to the first research question What are the components of the multicultural 
EFL teacher education, as uncovered by the experts’ views?, the qualitative thematic anal-
ysis led to the identification of the following components:

1. Eliminating race-related inequalities

According to this component, multicultural EFL teacher education should train teach-
ers to eliminate racial inequalities among students. This is evident in the following 
quotations:

Multicultural teacher education should prepare EFL teachers to remove racial dis-
crimination. Teachers should try to regard students of all races equal and treat them 
fairly. Race of students should not be the reason for discrimination. All students are 
equal. (Participant 4)
EFL teachers are to be trained to consider students of different races equal. They 
should not discriminate between different races. This is at the heart of multicul-
turalism. Racial background of students should not change teachers’ orientation 
toward students. If teachers learn this, they can move in the path of multicultural 
education more conveniently. (Participant 1)

2. Eliminating gender-related inequalities

According to this component, multicultural EFL teacher education should make 
teachers prepared to eliminate gender inequalities among students. The following quota-
tions show this:

EFL teachers should be taught to attempt to eliminate gender inequality. Teach-
ers should encourage justice between male and female students. Teachers are to be 
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trained not to pay huge attention to gender as a determinant factor in their teach-
ing. They should treat both male and female students the same. (Participant 6)
Multicultural teacher education must seek the mission of generating gender equality 
at least in educational settings. EFL teachers should make their best to achieve this 
through possible means. (Participant 10)

3. Eliminating social class-related inequalities

By this component, it is meant that multicultural EFL teacher education should pre-
pare teachers to eliminate inequalities related to social class among students. The follow-
ing quotations support this:

To be multicultural, teacher education programs should work on teachers to chal-
lenge inequalities existing among learners because of their social class. EFL teachers 
should assume all students the same, regardless of their social class. (Participant 12)
Teacher education courses should aim at preparing English teachers to avoid unfair-
ness rooted in students’ social class differences. EFL teachers should be informed of 
the equal rights of all social classes. (Participant 8)

4. Eliminating language-related inequalities

According to this component, multicultural EFL teacher education should target 
teachers’ elimination of inequalities that are imposed due to the mother tongue of stu-
dents. This is confirmed by the following quotations:

Multicultural education convinces teachers to take a neutral stance towards stu-
dents with different first languages. Speaking in a specific language should not make 
any student distinguished from the other ones. (Participant 7)
Teacher education based on multiculturalism should put a place for language indis-
crimination. I want to say that teachers should be informed that students’ L1 should 
not lead to any discrimination. All languages are equally respected. (Participant 5)

5. Eliminating ability-related inequalities

According to this component, multicultural EFL teacher education should educate 
teachers to remove inequalities among students that have been formed as a result of 
some students’ particular abilities in different areas. This can be understood from the 
following quotations:

EFL teachers must be trained to be respectful to all students. All students are there 
to be provided with teacher respect equally. That a student is talented in some 
respect is not a justification to behave him or her differently in comparison to other 
students. (Participant 11)
Teacher training should instruct teachers to equally pay attention to all students. 
Paying more attention to students whose abilities are higher than their peers is 
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not congruent with multicultural education. Students’ ability is not a yardstick for 
receiving more attention and care from teachers. (Participant 14)

6. Eliminating culture-related inequalities

According to this component, multicultural EFL teacher education should seek to help 
teachers eliminate inequalities related to culture among students. This is documented by 
the following quotations:

Teacher training programs must give appropriate instructions to teachers on 
how they can make their best to neglect cultural differences. Teachers should be 
instructed to avoid prejudice towards some cultures and against some other cul-
tures. (Participant 15)
EFL teachers need training on challenging cultural bias. They are required to be 
taught on the disadvantages of cultural discrimination. Students’ cultural back-
ground should not be taken as a gate or block for being privileged or deprived from 
educational opportunities. (Participant 3)

Table 2 shows the frequency and percentage of the components.
As illustrated in the Table 2, the themes have been recurrent in the quotations of more 

than 66.66% of the interviewees.
Concerning the second research question What are the Iranian private and public sec-

tor EFL teachers’ perceptions of the multicultural EFL teacher education?, the following 
themes were extracted:

1. Teaching teachers the necessary communicative skills

According to this theme, multicultural EFL teacher education should teach teachers 
the required communicative skills. The following quotations show this:

EFL teachers should be competent in communicative skills. This should be highly 
emphasized in teacher education. If teachers are not strong in communicative abili-
ties, they cannot behave in a fair manner with all the students. (Participant 3)
Education of teachers should be oriented towards empowering them in communica-
tion skills. EFL teachers should pass social skills courses that revolve around build-
ing good relations with students. (Participant 7)

Table 2 The frequency and percentage of the components

Component Eliminating 
race-related 
inequalities

Eliminating 
gender-
related 
inequalities

Eliminating 
social class-
related 
inequalities

Eliminating 
language-
related 
inequalities

Eliminating 
ability-
related 
inequalities

Eliminating 
culture-
related 
inequalities

Frequency 13 13 11 11 10 14

Percentage 86.66 86.66 73.33 73.33 66.66 93.33
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2. Teaching teachers to generate positive thinking

According to this theme, multicultural EFL teacher education should teach teachers to 
generate positive thinking in students. Evidence of this is the following quotations:

During teacher education periods, EFL teachers should learn that they should 
encourage positive thinking among students. In this way, students learn to respect 
themselves and others. Teachers need to be trained to make students positive think-
ers. (Participant 36)
Teacher preparation founded on multicultural guidelines should put positive think-
ing training on top of its work. Teachers should be made aware of the miracle of 
positive thinking in English language classes. Emotions talk louder than reason. 
(Participant 14)

3. Teaching teachers to encourage difference acceptance

According to this theme, multicultural EFL teacher education should teach teachers to 
encourage students to accept differences existing between themselves and other people. 
To support this, the following quotations can be mentioned:

Teacher education authorities should plan programs in which teachers are prepared 
to teach students prefer differences rather than sameness and differences. Students 
should be made conscious that differences are not threats but they are opportunities 
for peaceful co-existence. (Participant 28)
Teacher education in the light of multicultural education means making teachers 
equipped with the necessary skills and knowledge to teach students welcome the 
existing differences among each other. They should know that differences make the 
ground for more interaction. (Participant 2)

4. Teaching teachers to use multicultural content

According to this theme, multicultural EFL teacher education should teach teachers 
to inject multicultural content into educational materials. This is shown by the following 
quotations:

In multicultural teacher education, teachers are provided with strategies of using 
multicultural content in teaching English. Teacher educators must present samples 
of multicultural materials to teachers so that they learn how to use them in their 
classes. (Participant 27)
Motivating teachers to take advantage of multicultural issues in the content of 
materials should be taken into account in teacher education units. This can be 
done through different means including textual and multimedia materials. (Par-
ticipant 33)
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5. Teaching teachers to use various evaluation methods

According to this theme, multicultural EFL teacher education should teach teachers to 
use different types of assessment methods. The following quotations support this:

Teachers should evaluate students’ learning in different ways. Just using a specific 
evaluation method does not make teaching effective. Different evaluation methods 
are recommended to be used by teachers to make sure that students’ knowledge is 
appropriately evaluated. (Participant 8)
An English teacher who seeks effectiveness of teaching does not delimit evaluation 
of students to traditional procedures. He or she is well aware that fair assessment 
involves employment of different techniques. (Participant 13)

6. Teaching teachers to build a fair classroom

According to this theme, multicultural EFL teacher education should teach teach-
ers to turn classroom into a fair place in different aspects. The following quotations 
confirm this:

Implementing fairness in different dimensions of teaching is a characteristic of 
multicultural teaching. EFL teacher should be taught by educators to be fair in 
teaching students, supporting them, evaluating and scoring their exams and so 
on. Teachers should also be fair in expecting learning outcomes from students. 
(Participant 19)
Justice enactment is a sign of teaching based on multiculturalism. Teachers must 
be trained to be persons who act fairly in their profession. They must recognize the 
right of students to be treated fairly. This should be seriously dealt with in teacher 
education courses. (Participant 5)

7. Teaching teachers to consider all languages the same

According to this theme, multicultural EFL teacher education should teach teachers 
to put bias for or against a language aside. The following quotations corroborate this:

Teacher training courses should make teachers free from shackles of treating one 
language as the dominant language. EFL teachers should be so open-minded that 
consider all languages as equally important. This should also be conveyed by 
teachers to students. (Participant 50)
Teachers should be warned against language bias. Teacher education approaches 
should be strong enough to prevent teachers from selecting one language as the 
best language. Although they are teachers of English, but it does not mean that 
English is the best language. (Participant 42)
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8. Teaching teachers to teach self-reflection and critical thinking

According to this theme, multicultural EFL teacher education should teach teachers 
to train students on thinking about their own selves and critical thinking. The follow-
ing quotations highlight this:

In teacher education periods, it is suggested that EFL teachers are provided with 
strategies to teach learners critical thinking and self-thinking. Multicultural 
training is well-adapted to critical thinking. (Participant 53)
EFL Teacher education should be concerned with criticality teaching and enlight-
enment. Teachers should learn to teach criticality to students. They should learn 
to teach students how to question or challenge the status quo. (Participant 59)

9. Teaching teachers to teach tolerance and peace

According to this theme, multicultural EFL teacher education should teach teach-
ers to teach tolerance and peace to students. The following quotations highlight this:

Multicultural teacher education should empower teachers to go beyond mere 
instructional materials and teach tolerance in the classroom. Students should 
be taught to be tolerant of others’ views and attitudes. (Participant 1)
Programs of preparation of teachers should put teaching peace and healthy 
co-existence on the top of their work when educating teachers. Teachers should 
inevitably prepare students for living in the society with people of different cul-
tures and backgrounds. (Participant 18)

 10. Teaching teachers to teach social relations

According to this theme, multicultural EFL teacher education should teach teach-
ers to teach students social relations. The following quotations show this:

Teaching social relations to students is a main responsibility of EFL teachers 
according to multicultural education. This should be observed meticulously in 
teacher education programs. In fact, teachers should be trained to teach social 
life in their profession. (Participant 10)
Using multiculturalism in teacher education means teaching pre-service teach-
ers on teaching social relations and its importance in EFL teaching. Multicul-
tural teaching is tightly tied to the role of social communication competence in 
personal and social growth and development. (Participant 60)

 11. Teaching teachers to teach about democracy

According to this theme, multicultural EFL teacher education should teach teach-
ers to train students on thinking about their own selves and critical thinking. The 
following quotations highlight this:

English teacher education should be turned into places for preparing teachers to 
teach democratic issues when teaching English. Promotion of democracy in EFL 
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classes is not less important than English teaching. To do this, students’ voices 
should be taken into consideration in different classroom procedures. (Partici-
pant 57)
Teacher education should target generating democracy literacy among teachers 
to be conveyed to students by them. It can be taught to be implemented by teach-
ers through different means such as paying attention to the wants and needs of 
students in selecting instructional materials. This goal, if seriously sought, can 
lead to basic changes in the system with many advantages. (Participant 4)

Table 3 shows the frequency and percentage of the extracted themes.
As indicated in the Table 3, the themes have been prevalent in the quotations of 

more than 71.66% of the interviewees.

Discussion
The present study aimed to address two research questions. Concerning the first research 
question, which inquired about the components of multicultural EFL teacher education as 
perceived by experts, the findings extracted from interviews revealed the following com-
ponents: the elimination of race-related inequalities, gender-related inequalities, social 
class-related inequalities, language-related inequalities, ability-related inequalities, and 
culture-related inequalities. It is noteworthy that while there was limited existing litera-
ture exploring experts’ perspectives on the components of multicultural EFL teacher edu-
cation, the study’s findings align with previous research by Zohrabi et al., (2019), which 
stressed the importance of racial equity and gender nondiscrimination in multicultural 
English Language Teaching (ELT). Additionally, the results resonate with the UNESCO’s 
emphasis on social anti-discrimination and cultural equity in ELT programs. Notably, the 
unique addition of ability-related equity underscores the study’s original contribution.

Therefore, based on the findings of this study, it can be postulated that multicul-
tural teacher education encompasses more than just teaching teachers literacy skills. It 
addresses cultural, social, and linguistic issues and goes beyond the traditional bounda-
ries of education, connecting society, economics, ethics, ethnicity, gender, language, and 
other factors that may affect students and their future. Multicultural teacher education 
should be anti-racist and gender-indifferent, preparing teachers to offer fair treatment 

Table 3 The frequency and percentage of the extracted themes

Theme Frequency Percentage

Teaching teachers the necessary communicative skills 53 88.33

Teaching teachers to generate positive thinking 48 80

Teaching teachers to encourage difference acceptance 55 91.66

Teaching teachers to use multicultural content 58 96.66

Teaching teachers to use various evaluation methods 50 83.33

Teaching teachers to build a fair classroom 49 81.66

Teaching teachers to consider all languages the same 51 85

Teaching teachers to teach self-reflection and critical thinking 49 81.66

Teaching teachers to teach tolerance and peace 44 73.33

Teaching teachers to teach social relations 55 91.66

Teaching teachers to teach about democracy 43 71.66
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to all students, irrespective of their gender and race. It materializes when teachers are 
taught to treat students of any language and socio-cultural background equally, provid-
ing equal opportunities for students with different abilities.

Regarding the second research question, which explored the perceptions of Iranian 
private and public sector EFL teachers on multicultural EFL teacher education, several 
main themes emerged. These included the development of necessary communicative 
skills, fostering positive thinking, promoting diversity acceptance, integrating multicul-
tural content, using various evaluation methods, creating a fair classroom environment, 
treating all languages equally, encouraging self-reflection and critical thinking, promot-
ing tolerance and peace, nurturing positive social relations, and emphasizing democracy. 
These themes are in alignment with previous research that advocated for democratic 
views in English Language Teaching (ELT) to ensure educational programs are free from 
hegemony in dimensions such as language, religion, race, culture, and ethnicity. This 
inclusivity leads to fairness, critical thinking, equality of educational opportunities, and 
the removal of hegemony and the promotion of democratic education.

Furthermore, these extracted themes are consistent with prior research that empha-
sized the importance of multicultural issues in instructional materials to make students 
aware of the fundamentals of multicultural education. It is evident that the perceptions 
revealed in this study revolve around three core constructs: diversity acceptance, mul-
ticultural attitudes and behaviors, and equity education. These three pillars are funda-
mental to the successful implementation of multicultural education, whether in teacher 
education, EFL teaching across various levels and contexts, or curriculum development.

In conclusion, this study underscores the importance of recognizing the key role of 
diversity acceptance, multicultural attitudes and behaviors, and equity education in the 
realm of multicultural teacher education. Without these pillars, multicultural education 
remains at the conceptual level. Multicultural education is undoubtedly easier in the-
ory than in practice, and it demands specific skills, knowledge, and abilities for effective 
implementation. Teacher education programs should equip educators with the neces-
sary tools to teach with a multicultural orientation. Ultimately, the adaptation of teacher 
education to multicultural education principles holds the promise of achieving remark-
able educational outcomes associated with equity education and social justice.

Conclusions and implications
In conclusion, the findings of this study provide valuable insights into the critical com-
ponents of multicultural EFL teacher education. The first key conclusion drawn from the 
study is that multicultural EFL teacher education should actively work towards elimi-
nating a spectrum of inequalities, including those related to race, gender, social class, 
language, abilities, and cultural background. It is imperative that this form of education 
remains unwavering in its commitment to eliminating any form of discrimination stem-
ming from differences or diversity in these dimensions among learners.

A second conclusion that emerges from the study underscores the incompatibility of 
multicultural teacher education with any form of discrimination based on the charac-
teristics mentioned above. It emphasizes that discrimination in any aspect of education 
must be eradicated for a genuinely inclusive and multicultural educational environment 
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to thrive. The third conclusion is that EFL teachers should be equipped and trained in 
the utilization of multicultural education components within their teaching practices. 
This training should be an integral part of teacher education courses, both in pre-ser-
vice and in-service contexts, to ensure that EFL teachers can effectively implement these 
principles in their classrooms.

The fourth significant conclusion is that EFL teachers need to be trained in a range of 
competencies and attributes, including necessary communicative skills, positive thinking, 
difference acceptance, integration of multicultural content, diverse evaluation methods, 
creating fair classroom environments, recognizing the equality of all languages, fostering 
self-reflection and critical thinking, promoting tolerance and peace, encouraging positive 
social relations, and emphasizing democracy. These attributes and skills are fundamental 
for injecting the fundamentals of multiculturalism into EFL teacher education.

These findings have important implications for various stakeholders, including EFL 
teachers, teacher educators, and teacher education material developers. EFL teachers 
can apply the themes and principles uncovered in this study to enhance their teaching 
practices. Teacher educators can incorporate these results into their training programs, 
ensuring that multicultural education components are an integral part of teacher edu-
cation. Teacher education material developers can use these findings to create instruc-
tional materials that align with the principles of multicultural teacher education.

While this study contributes valuable insights, it is important to acknowledge its limi-
tations. Future research can further enhance the validity of these findings by expanding 
the sample size and triangulating data through open-ended questionnaires or narratives. 
Additionally, exploring the perspectives of EFL students would provide a more compre-
hensive understanding of the connection between multiculturalism and teacher education.
Acknowledgements
The authors would like to thank all of the respondents attempting the questionnaire and attending the workshops.

Author contributions
MRR drafted the manuscript. EAS confirmed the manuscript. MRR collected the data. MRR and EAS analyzed the data. 
MRR and EAS read the manuscript and agreed with the publication.

Funding
Funding is not applicable.

Availability of data and materials
The authors declare that the data would be available at the editors’ request from the corresponding author.

Declarations

Ethics approval and consent to participate
The authors declare that all authors filled in the consent form and willingly participated in the study. The ethical com-
mittee of Allameh Tabataba’i confirmed that this study was conducted based on the guidelines and principles of this 
institute. The written informed consent from all participants was taken.

Competing interests
The authors declare no competing interests.

Received: 7 September 2023   Accepted: 7 November 2023

References
Ary, D., Jacobs, L. C., & Sorensen, Ch. (2010). Introduction to research in education (8th ed.). Wadsworth Group.
Banks, J. A. (1995). Multicultural education: Historical development, dimensions, and practice. In J. A. Banks & C. A. M. 

Banks (Eds.), Handbook of research on multicultural education (pp. 3–24). Macmillan.



Page 18 of 18Salimi and Rad  Asian. J. Second. Foreign. Lang. Educ.             (2024) 9:9 

Banks, J. A. (1997). Multicultural education: Characteristics and goals. In J. A. Banks & C. A. M. Banks (Eds.), Multicultural 
education: Issues and perspectives (pp. 3–31). Allyn and Bacon.

Banks, J. A. (2004). Multicultural education: Historical development, dimensions, and practice. Review of Research in 
Education, 19(7), 3–49. https:// doi. org/ 10. 2307/ 11673 39

Banks, J. A. (2009). The Routledge international companion to multicultural education. NY 10016.
Beqiri, T., & Sylaj, V. (2021). The perception of multiculturalism and the impact on the social sphere of pupils. Italian 

Journal of Sociology of Education, 13(2), 261–282. https:// doi. org/ 10. 14658/ pupj- ijse- 2021-2- 12
Cochran-Smith, M. (2004). Walking the road: Race, diversity, and social justice in teacher education. Teachers College 

Press.
Cochran-Smith, M., Barnatt, J., Lahann, R., Shakman, K., & Terrell, D. (2009). Teacher education for social justice: 

Critiquing the critiques. In W. Ayers, T. Quinn, & D. Stovall (Eds.), The handbook of social justice in education (pp. 
625–639). Taylor and Francis.

Copeland, K., & Tarver, E. N. (2020). Diversity, equity, and inclusiveness in higher education. Tulsa Community College. 
In J. P. Freeman, C. L. Keller, & R. L. Cambiano (Eds.), Higher education response to exponential societal shifts. IGI 
Global.

Enyew, S., & Melesse, Ch. (2018). The integration of multiculturalism into the Ethiopian universities’ environment. 
Research in Pedagogy, 8(1), 52–62. https:// doi. org/ 10. 17810/ 2015. 70

Gay, G. (2004). Curriculum theory and multicultural education. In J. Banks (Ed.), Handbook of research on multicultural 
education (pp. 30–49). Jossey- Bass.

Giroux, H. (1988). Teachers as intellectuals: Toward a critical pedagogy of learning. Bergin & Garvey.
Giselbrecht, M. (2009). Pluralistic approaches – A long overdue paradigm shift in education. Scottish Languages 

Review, 20(1), 11–20.
Grant, C., Elsbree, A., & Fondrie, S. (2004). A decade of research in the changing terrain of multicultural educational 

research. In J. Banks (Ed.), Handbook of research on multicultural education (pp. 184–210). Jossey-Bass.
Heinze, E. (2008). Cultural responsiveness and academic success. Retrieved from http:// www. heinz. org/ userfi les/ libra ry/ 

cultu re- report_ final. pdf
Hollins, E. R., & Guzman, M. T. (2005). Research on preparing teachers for diverse populations. In M. Cochran-Smith & 

K. M. Zeichner (Eds.), Studying teacher education: The report of the AERA panel on research and teacher education 
(pp. 477–548). Lawrence Erlbaum Associates.

Marbley, A. F. (2004). His eye is on the sparrow: A counselor of color’s perception of facilitating predominantly White 
groups. Journal for Specialists in Group Work, 29(3), 247–258. https:// doi. org/ 10. 1080/ 01933 92049 04770 02

Motamed, H. R., Yarmohammadian, M. H., & Yusefy, A. R. (2013). Designing a pluralistic curriculum model for the 
Iranian education system. Academia Arena, 5(9), 31–39.

Nanggala, A. (2020). Citizenship education as a multicultural education. Journal of Soshum Incentives, 3(2), 197–210.
Naz, F. L., Afzal, A., & Khan, M. H. N. (2023). Challenges and benefits of multicultural education for promoting equality 

in diverse classrooms. Journal of Social Sciences Review, 3(2), 511–522. https:// doi. org/ 10. 54183/ jssr. v3i2. 291
Nieto, S., & Bode, P. (2008). Affirming diversity: The sociopolitical context of multicultural education (5th ed.). Pearson.
Nuby, J. (2010). An awakening thorough and inner-city immersion experience. Multicultural Perspectives, 12, 42–49. 

https:// doi. org/ 10. 1080/ 15210 96100 36414 27
Parker, J. L. (2019). Multicultural education as a framework for educating English language learners in the United 

States. International Journal of Multidisciplinary Perspectives in Higher Education, 4(1), 22–35. https:// doi. org/ 10. 
32674/ JIMPHE. V4I1. 1404

Pourdavood, R. G., & Yan, M. (2020). Becoming critical: In-service teachers’ perspectives on multicultural education. 
International Journal of Learning, Teaching and Educational Research, 19(2), 112–135. https:// doi. org/ 10. 26803/ 
ijlter. 19.2.8

Sleeter, C. E. (2008). Preparing white teachers for diverse students. In M. Cochran-Smith, S. Feiman-Nemser, & J. 
McIntyre (Eds.), Handbook of research in teacher education: Enduring issues in changing contexts (pp. 559–582). 
Routledge.

Sleeter, C. E., & Grant, C. (1987). An analysis of multicultural education in the United States. Harvard Educational 
Review, 57(4), 421–444. https:// doi. org/ 10. 17763/ haer. 57.4. v810x r0v32 24x316

Stika, P. (2012). The role of values in teaching (Bachelor thesis). Retrieved from http:// is. muni. cz/ th/ 327584/ pedf_b/ 
Petr_ Stika_-_ Bache lor_ thesi s__ The_ Role_ of_ Values_ in_ Teach ing. pdf

Vassallo, B. (2020). Examining the link between multicultural education and equity schooling in changing Malta. The 
Online Journal of New Horizons in Education, 10(1), 37–77.

Wei, K. (2018). The misconstruction of the postmodern curriculum at the beginning of the  21st century in mainland 
China: From the perspectives of curriculum culture. Journal of Literature and Art Studies, 8(12), 1732–1746. 
https:// doi. org/ 10. 17265/ 2159- 5836/ 2018. 12. 014

Wulandari, T. (2020). Concept and praxis multicultural education (1st ed.). UNY Press.
Zohrabi, Kh., Razmjoo, S. A., & Ahmadi, A. R. (2019). Developing and validating a pluralistic curriculum (PC) model 

for English teaching in Iranian high schools. Journal of Modern Research in English Language Studies, 6(1), 31–49. 
https:// doi. org/ 10. 30495/ ttlt. 2022. 696899

Publisher’s Note
Springer Nature remains neutral with regard to jurisdictional claims in published maps and institutional affiliations.

https://doi.org/10.2307/1167339
https://doi.org/10.14658/pupj-ijse-2021-2-12
https://doi.org/10.17810/2015.70
http://www.heinz.org/userfiles/library/culture-report_final.pdf
http://www.heinz.org/userfiles/library/culture-report_final.pdf
https://doi.org/10.1080/01933920490477002
https://doi.org/10.54183/jssr.v3i2.291
https://doi.org/10.1080/15210961003641427
https://doi.org/10.32674/JIMPHE.V4I1.1404
https://doi.org/10.32674/JIMPHE.V4I1.1404
https://doi.org/10.26803/ijlter.19.2.8
https://doi.org/10.26803/ijlter.19.2.8
https://doi.org/10.17763/haer.57.4.v810xr0v3224x316
http://is.muni.cz/th/327584/pedf_b/Petr_Stika_-_Bachelor_thesis__The_Role_of_Values_in_Teaching.pdf
http://is.muni.cz/th/327584/pedf_b/Petr_Stika_-_Bachelor_thesis__The_Role_of_Values_in_Teaching.pdf
https://doi.org/10.17265/2159-5836/2018.12.014
https://doi.org/10.30495/ttlt.2022.696899

	Nurturing multiculturalism in Iranian EFL teacher education: an in-depth scrutiny of experts’ and teachers’ perceptions
	Abstract 
	Introduction
	Literature review
	Theoretical frameworks
	Multicultural education theory
	Social justice approach to teacher education

	Empirical studies

	Method
	Participants
	Instruments
	Semi-structured interviews
	Audio-reflective journal

	Procedure and data analysis

	Results
	Discussion
	Conclusions and implications
	Acknowledgements
	References


