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Introduction
In a larger context, the issues on students’ feedback are usually caused by the ambiguity 
of feedback given by teachers which makes the students unable to use feedback (Hyland, 
2003). Liu and Carless (2006) showcased that many students feel uncomfortable with the 
accuracy of peer feedback. Hyland and Hyland (2006) revealed that despite the impor-
tance of feedback, teachers often perceive that they did not make the most of it. How 
teachers provide feedback on students’ writings is indeed contextually varied because of 
students’ language ability, teacher feedback types and strategies, and feedback quality. 
A myriad of studies have been addressed on EFL writing in the Arab world (Ahmed & 
Abouabdelkader, 2016, 2018a, b). However, there is a scant amount from the literature 
on exploring feedback practices. The book edited by Ahmed et  al. (2020) is a gate in 
addressing empirical quantitative and qualitative investigations about perceptions and 
practices on feedback in EFL writing in the Arab world. It is a resourceful book for prac-
titioners and researchers who would like to learn about feedback in EFL writing in the 
Middle East and North Africa countries in the higher education context.

Review of the book
Feedback in L2 English Writing in the Arab World: Inside the Blackbox by Abdelhamid 
M. Ahmed, Salah Troudi, Susan Riley was published by Palgrave. The editors are notable 
scholars in TESOL education in the Middle East and North Africa countries. The book is 
a collection of studies that investigate under-researched topics—EFL writing in the Arab 
world (Hidri et al., 2018), discussing perceptions and practices on feedback in writing. 
To document different feedback practices in the Arab world,this book is organized into 
two main sections, perceptions about feedback in L2 English writing and feedback prac-
tices in L2 English writing. It highlights how feedback on EFL writing has been imple-
mented in 18 different Middle East and North Africa countries and presents one state of 
the art discussion, three studies on perceptions about feedback, four studies on feedback 
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practices, and as the editors note’ the first book of its type to address feedback practices 
in English as a Foreign Language (EFL) writing in the Arab world’ (p.1).

The book begins with a chapter which introduced the issues on feedback in EFL writ-
ing. Synthesizing the key findings from the literature review of 18 countries in Arab 
world, Ahmed discussed prominent issues in writing classrooms, such as: insufficiency 
of teachers feedback, types of effective and ineffective feedback, students’ responses on 
feedback, using tools or application in delivering feedback. Ahmed argued that because 
written communication skills in English are twenty-first century skills required by inter-
national employers, proficiency in English writing was essential and needed to be shaped 
in learning through feedback practices.

Part one of the book consists of 3 studies on perceptions about feedback. In chapter 2, 
Ouahidi and Lamkhanter investigated a Moroccan higher education institution in terms 
of teachers’ feedback in the writing process. This survey study identified the quality of 
teachers’ comments on the writing task and explored 261 fifth semester English major 
students’ perceptions of these comments. The findings revealed that insufficient follow 
up activities after having feedback makes the students unable to revise their EFL writing. 
Although this study filled the research gap on how Moroccan university students, situ-
ated in a classroom with a huge number of students ranging in 120–160 (p. 40), perceive 
teachers’ feedback, this study still had a limitation because the data were only collected 
from students as participants. Teachers’ opinions related to their feedback practices were 
not investigated. In chapter 3, drawing on Hyland and Hyland (2006)’s concept of learn-
ers as historically and socially active agents and Vygotskys’ sociocultural theory, Dehdary 
and Al-Saadi argued that attention needs to be drawn on languaging which is further 
described as the 4D model. They elucidated how Omani EFL students perceive the 4D 
model which includes the four stages of dialogue (supervised-oral languaging), drill 
(extended practice), discovery, and dialogue (group-oral languaging) assisted noticing 
and boosted students’ engagement with feedback. The students perceived that feedback 
was sometimes facilitative and preferred to have feedback along with extensive practice. 
This study also proved that the students’ limited linguistic knowledge was scaffolded by 
language, which served as a mediating tool for students to identify the knowledge gap. 
Even though this study to some extent was generalisable within a similar context, it had a 
potential bias due to one of the researchers’ role as the class teacher. In chapter 4, Sayed 
and Curabba assessed process-based writing classrooms at the American University of 
Sharjah. This survey study investigated Emirati L2 students’ perceptions of various feed-
back practices and explored the faculty’s challenge on feedback practices. All feedback 
practices were perceived as important for both. In particular, students perceived pro-
cess writing and the feedback contributed to their writing proficiency. A longitudinal 
study with multiple participants and courseworks at the university was recommended to 
portray a more comprehensive result on the faculty and students’ attitudes towards EFL 
feedback practices in classrooms with a huge number of students ranging in 72–90.

Part two of the book consisted of four studies on feedback practices. In chapter 5, Zyad 
and Bouziane explored Moroccan EFL students’ view on feedback in their narrative 
writing in terms of content and form (grammar accuracy) through think-aloud proto-
cols. Six students were selected meticulously and recruited to be participants. Findings 
revealed that (1) students with higher proficiency performed more self-correction than 
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students with lower proficiency, (2) low ability students tended to distrust peer review, 
(3) the more prominent teachers gave feedback to students, the more willing students 
revised their drafts, and (4) in delivering feedback, both lecturers and students neglected 
feedback on content, as a consequence, there were little change in terms of content dur-
ing draft revision. Meanwhile, in chapter 6, Athimni explored Tunisian university EFL 
teachers’ beliefs on their students’ writing assignments. The participants were 121 EFL 
students and 7 writing teachers. The findings suggested that teachers viewed feedback as 
corrective or directive and gave a call for training programmes that could help teachers 
to improve their feedback practice in higher education. Next, in chapter 7, Al-Harbi and 
Troudi explored supervisors’ view on their written feedback to their Saudi postgradu-
ate students at six universities in the UK. Thematic analysis findings suggested that the 
written feedback focused mainly on content knowledge, criticality, coherence, clarity, 
structure, vocabulary appropriateness, and grammatical and spelling accuracy. Finally, 
in chapter 8, Larouz and Abouabdelkader analysed Moroccan university EFL students’ 
beliefs and attitudes towards their dissertation writing skills. A phenomenological 
approach was employed in order to enable investigations on issues which involved dif-
ferent perspectives. The participants were 25 doctoral students and 15 teachers in four 
different universities. The study suggested a mismatch between what teachers and stu-
dents understood about the concept of feedback and offered implications for potential 
pedagogy.

Troudi and Riley concluded all the previous chapters and gave final remarks in the 
last chapter. They discussed the similarity of contexts that the countries in the studies 
presented, in terms of teaching English as a foreign language and learners’ sociocultural 
background and challenges in EFL writing.

Strengths of the book
As it is summarised from aforementioned discussions, this book offers a number of 
insights on perceptions about feedback and feedback practices. First, it delivered issues 
in various writing coursework designs in the Middle East and North African universi-
ties on the empirical and practical ground. Second, the studies were presented in easy to 
digest language, therefore, it scaffolded a novice researcher in EFL writing to learn sev-
eral research designs on feedback in EFL writing, varying from survey study, narrative 
inquiry, mixed methods, semi-structured interview with thematic analysis, phenomeno-
logical approach with grounded theory. Third, even though all of the studies were con-
ducted in the university, the participants varied from first-year to doctoral students and 
the faculty in 18 Middle East and North Africa countries. Finally, as readers finish read-
ing a chapter, in addition to learning about how the studies were conducted, they also 
learn various methods in providing feedback in EFL writing.

Limitations of the book
On more critical notes, the book could have been more comprehensive had some studies 
presented also investigated feedback practice and perceptions on feedback in the sec-
ondary education context. For readers living outside the Arab world, it is very interesting 
to know and to learn how the students learn English writing before they enroll in the 
university. These studies will add perspectives on why English writing is still challenging 
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at higher education levels. In addition, the findings of the studies will be more compre-
hensive if discussions also include how teachers establish alignments between affor-
dances and learner agency to ensure students’ engagement in feedback (Han, 2019), 
especially in classrooms with a huge number of students.

Overall, to us, the readers living outside the Arab worlds, the contributors and the edi-
tors of the book have accomplished an excellent job. This book is a highly recommended 
reference for teachers and researchers in EFL writing to learn and to better understand 
issues on feedback practices in the Arab world. Some insights learned from this book 
can be adapted to give feedback in English writing to other EFL contexts.
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