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Abstract

In this interview Professor Farzad Sharifian, a pioneer of Cultural Linguistics, gives a
concise history of this relatively new field, which he introduces as a multidisciplinary
area of research that examines the intricate relationship between language and
cultural conceptualizations. Prof. Sharifian asserts this flourishing field of research can
be applied in areas such as intercultural communication, cross-cultural pragmatics,
language and politics, and World Englishes. He believes Cultural Linguistics has
important implications for the practice of English Language Teaching (ELT) too,
especially for Teaching English as an International Language (TEIL). Professor Sharifian
also touches on the notion of “metacultural competence” and how new
communication technology can help language learners develop that competence.
He concludes by saying that the English as an International Language and World
Englishes paradigms require us to revisit how we define and assess language
proficiency and that intercultural communication skills should constitute the heart of
the new definitions and assessment procedures.

Keywords: Cultural linguistics, Farzad Sharifian, Cultural conceptualizations,
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Introduction
Professor Farzad Sharifian holds the Chair in Cultural Linguistics at Monash University,

Australia. He is also the Director of the Language and Society Centre within the School

of Languages, Literatures, Cultures and Linguistics at Monash. With a multidisciplinary

background in cognitive science, anthropology and education, Professor Sharifian has a

broad range of research interests including Cultural Linguistics, pragmatics, English as an

International Language, World Englishes, language and politics, and intercultural com-

munication. He has widely published in many international journals and books and has

been an invited keynote or plenary speaker at many international conferences.

Prof. Sharifian has been the recipient of multiple awards for his research, teaching,

and postgraduate supervision, including the Edith Cowan University’s Research Medal

(2002), the Award for Excellence in Early Career Research of the Year, Faculty of Arts,

Monash University (2008), Supervisor of the Year, Faculty of Arts, Monash University

(2013) and the prestigious Humboldt Fellowship for Experienced Researchers, from the

Alexander von Humboldt Foundation, Germany (2012). He is currently the President of

the Applied Linguistics Association of Australia (ALAA). For more information about
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Professor Sharifian visit his webpage at Monash University: http://profiles.arts.mona-

sh.edu.au/farzad-sharifian/.

Professor Sharifian, it is a great pleasure to have this interview with you and we

would like you to thank for accommodating us in your busy schedule.

Q: To start off, you are seen as a pioneer of Cultural Linguistics. Could you give

us a bit of history behind this field? Why did you become interested in this branch

of Linguistics?

Prof. Sharifian: First of all, I would like to thank you so much for inviting me to take

part in this interview. In terms of the history of Cultural Linguistics, interest in explor-

ing the relationship between language and culture is nothing new and, in fact, is among

the oldest areas of linguistics. However, Cultural Linguistics as a multidisciplinary area

of research that explores the relationship between language and cultural conceptualiza-

tions is a relatively new field.

To my knowledge, Professor Gary B. Palmer, from the University of Nevada, Las Vegas,

was the first scholar who proposed what he called a “theory of cultural linguistics”, which

he did in his 1996 book, Toward a theory of cultural linguistics. Palmer’s proposal called

for three traditions in anthropological linguistics to be applied to cognitive linguistics,

which was what he called cultural linguistics. Central to his proposal was the notion of

‘imagery’, which he argued was closely related to language and at the same time culturally

constructed.

In a review of my 2011 book entitled Cultural Conceptualizations and Language:

Theoretical Framework and Applications, Professor Alexandra Bagasheva states that

“Sharifian lays solid theoretical and analytical grounds for what can be recognized as

Cultural Linguistics.” In that book I drew on theoretical and analytical advancements in

several disciplines and paradigms, including cognitive psychology, cognitive anthropology,

and distributed cognition, to offer a theoretical framework and an analytical framework

for exploring language and conceptualizations. The book was of course the outcome of

more than 10 years of research.

In the last few years, Cultural Linguistics seems to have gathered a lot of momentum. In

2014, John Benjamins launched a new journal with the title of the International Journal of

Language and Culture, with me as its founding Editor-in-Chief. Springer has recently

launched a book series on Cultural Linguistics, again with me as its Series Editor. And

also next year, the First International Conference of Cultural Linguistics will be held in

Italy, Prato. My writings have been translated into several languages including Russian

and Polish. All of these, I think, are good signs of a flourishing field of research. I think

the forces of globalization and increasing contact between people from different cultural

backgrounds is promoting serious studies of language and culture (as a conceptual

system), which is what Cultural Linguistics offers to explore.

And as to the question of why I became interested in this field, I must admit that it

was my life experiences in a new cultural environment, I mean Australia, which made

me more and more conscious of the relationship between language and what I now call

‘cultural conceptualizations’. Around 18 years ago I migrated to multicultural Australia,

from Iran, and since then I have had constant communicative interactions with

speakers from many different language-culture backgrounds, and this has made me

highly cognizant of the need for a framework to explore the relationship between

language and culture.

http://profiles.arts.monash.edu.au/farzad-sharifian/
http://profiles.arts.monash.edu.au/farzad-sharifian/


Nushi et al. Asian-Pacific Journal of Second and Foreign Language Education  (2016) 1:6 Page 3 of 10
Unfortunately, in the past, studies of language and culture have suffered from loose defini-

tions and delineations of the notion of ‘culture’, to the point that many scholars have either

avoided/dismissed the term or have criticized its use. For many, ‘culture’ has been associated

with stereotyping and essentializing speakers. For me, one of the strengths of Cultural

Linguistics is that it avoids the use of the term ‘culture’ as analytical tool, and focuses on cul-

tural conceptualizations instead. It also acknowledges diversity in cultural knowledge, par-

ticularly through the notion of heterogeneously distributed cultural conceptualizations.

Q: What is the relationship between language and culture from a Cultural

Linguistics’ perspective and why do you think the time-honored discipline of

Linguistics is/was insufficient, theory-wise and methodology-wise, to account

for the link?

Prof. Sharifian: From the perspective of Cultural Linguistics, many features of human

languages encode cultural conceptualizations that are abstracted from the experiences of

their speakers, past and present. This encoding is particularly obvious in words and ex-

pressions. Semantic and pragmatic meaning, if you can separate the two, are in many

cases conceptualizations that are culturally constructed. I have provided many examples

of these in my work, and of course they are abundant in the work of other Cultural

Linguists too.

As to the second part of your question, I have not suggested that linguistics is insuffi-

cient to account for the link. Linguistics is a very broad field now and it has been able to

establish links with many other disciplines to explore various aspects of human experi-

ence. Cultural Linguistics is just one of the fields that has a strong root in linguistics.

Q: You introduce Cultural Linguistics as a multidisciplinary field of research

that examines the complex relationship between language and cultural conceptu-

alizations1 (Sharifian 2011). Could you please elaborate on the multidisciplinary

nature of Cultural Linguistics?

Prof. Sharifian: In my search for theoretical and analytical notions and tools that

would be fruitful for examining the relationship between language and cultural concep-

tualizations, I drew on several disciplines and sub-disciplines. First of all, I had a strong

background in cognitive science and linguistics, which of course provided the corner

stones of my thoughts. During the early years of my engagement in scholarly research,

I mainly conducted experimental research within the framework of psycholinguistics.

Later on, I drew on cognitive anthropology, anthropological linguistics, distributed cog-

nition, complexity science, and cognitive linguistics, in order to develop the theoretical

and analytical frameworks that I have offered for Cultural Linguistics.

Q: When developing the frameworks for Cultural Linguistics, were you also thinking

about its theoretical or pedagogical implications for English Language Teaching

(ELT), for instance, the implications that Cultural Linguistics might have for the major

models of Communicative Competence (e.g., Bachman 1990; Canale 2014; Canale &

Swain, 1980)?

Prof. Sharifian: Absolutely. I was an English language teacher, by both training and

practice, for more than a decade in Iran and for one and a half years in Australia. So,

from the begging of my research in Australia, I was thinking about the implications of

Cultural Linguistics research for ELT. In Australia, I became familiar with the concept

of Teaching English as an International Language (TEIL), and I thought Cultural

Linguistics could make significant contributions to this new paradigm in ELT.
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In fact, all along the way, I also tried to apply Cultural Linguistics to topics that

would fall within the areas of intercultural communication, cross-cultural pragmatics,

language and politics, and World Englishes. I edited a book with Professor Gary B.

Palmer with the title of Applied Cultural Linguistics, which was published in 2007. I

should add that data from applications of Cultural Linguistics to those areas that I just

mentioned significantly contributed to the development of the frameworks I presented

in my 2011 book. So, contrary to some other traditions, it was not the case that the

frameworks were first developed and then applied to areas within applied linguistics

later on. From the beginning Cultural Linguistics was strongly focused on its applicabil-

ity to more practical concerns. Currently I am editing a book, Advances in Cultural

Linguistics, with more than 30 chapters, and I can see that scholars around the world

have applied Cultural Linguistics to many other very important and interesting topics.

Of course I am very pleased about that, and I am looking forward to seeing Cultural

Linguistics generating more and more studies in different languages and cultures in the

future.

Q: Speaking on a more practical level, we know that culture is a crucial part of

learning another language, some have even referred to it as the “fifth language skill”

(Tomalin 2008), yet there is little consensus on how culture should be incorpo-

rated into classroom teaching. How can notions such “metacultural competence”

(Sharifian 2013) drawn from Cultural Linguistics help language teachers move be-

yond traditional representations of culture in the classroom?

Prof. Sharifian: The notion of ‘metacultural competence’ acknowledges the fact that

English is no longer the sole property of its so-called “native speakers”, but it is widely

used by speakers from many diverse cultural-linguistic backgrounds. Many people now

live/work/study in countries other than their own, where they use English to communi-

cate with other speakers who are not traditionally classed as “native speakers” either

(think about Iranian students studying in Malaysia, for example). What these learners

need is the competence to enable them to negotiate their cultural conceptualizations

and communicate intercultural meanings. I think the notion of metacultural compe-

tence is a step towards achieving this. If we take this notion seriously, then we need to

develop an understanding in learners that English is now an international language that

is used by a very wide range of speakers who use English to express their own personal

range of cultural conceptualizations. Often learners develop conceptualizations that

might be new to them, for example through blending from their L1 and L2 conceptual-

izations. Cultural Linguistics acknowledges that an L2 often opens new conceptual

horizons for learners.

So, in terms of what we could do to promote metacultural competence in ELT, I can

think of at least two solutions. ELT curricula can promote awareness of some of the dif-

ferent systems of cultural conceptualizations associated with English. Many current

textbooks just represent speakers from a particular socio-economic class, who speak a

particular variety of English. I learned English through that system myself in Iran, and I

was seriously handicapped when I came to Australia, as most Englishes spoken in

Australia were a mystery to me.

Beyond textbooks, teachers can make use of the Internet, for example, to expose their

learners to the diversity that characterizes the English language in today’s world. In my

days of ELT this was not possible, but these days, the Internet and new technology offer



Nushi et al. Asian-Pacific Journal of Second and Foreign Language Education  (2016) 1:6 Page 5 of 10
so many various opportunities for learning beyond the classroom. A very useful strategy

would be to use the new technology to place learners in contact with language learners

in other countries, where leaners from different cultural backgrounds have a chance to

explicitly discuss the systems of cultural conceptualizations they are familiar with.

But I guess, the first step in the direction that I am outlining here is an attitudinal

change. Many language teachers still view themselves as helping their learners achieve

native-like fluency, teaching “standard” English, etc. What we are promoting here re-

quires a different mindset, I think. It’s a mindset that first acknowledges the sociocul-

tural and sociolinguistic reality of the English language in the world today.

Q: As a follow-up to the previous question, we know that people of different cultural

backgrounds learn in different ways. In the United States, for instance, students often

prefer collaborative activities in which they learn from one another. In some other

cultures, however, the teacher is always the center of class activities and the sole

authority. Could you please tell us how concepts developed by Cultural Linguistics

could benefit English as a Second (ESL) or English as a Foreign Language (EFL)

teachers, particularly in terms of their awareness of learners’ choice of learning and

communication strategies in the classroom?

Prof. Sharifian: Yes, there are culturally constructed styles and strategies of learning,

and I am not sure if the field of ELT has paid due attention to that aspect of language

learning. In my own work on Aboriginal English speaking children learning Australian

English as their second dialect, I noticed that these learners often engaged in learning

activities that were culturally constructed. As an example, when asked to tell a story

within the classroom, often they preferred to co-narrate the story in groups, rather than

individually. In cases like that, I would encourage the teachers to appreciate and allow

for culturally diverse styles/strategies of learning in their teaching. Cultural Linguistics

does acknowledge that learning in general, and language learning in particular are at

least partly culturally driven processes.

Q: You (Sharifian 2003), (Palmer & Sharifian 2007) argue that interaction with

members of a cultural group is key to developing an understanding of the cultural

conceptualizations held and negotiated by that group. How can EFL learners de-

velop such cultural conceptualizations in a learning context where they have little

or no access to a particular cultural environment and its members?

Prof. Sharifian: That is a key question. I remember when I was teaching English in

Iran, learners could only practice communication in English with their fellow Iranian

learners. But I think the times have changed a bit. I think we can now explore the po-

tential of the new technology for helping learners develop metacultural competence.

Computer networks are currently being used in many contexts to engage learners in

what is known as ‘telecollaboration’ or ‘online intercultural exchange’. In general, I

think the use of computer-mediated communication (CMC) can offer fruitful oppor-

tunities for learners to communicate with speakers from other cultural backgrounds.

That is an opportunity that did not exist when I was an English language teacher.

Q: Turning to the issue of global spread of the English language, notions such as

English as a Lingua Franca (ELF) (Jenkins 2000, 2003; Seidlhofer 2001), English as

an International Language (EIL) (McKay 2002; Sharifian 2009; Smith 1983), World

Englishes (WEs) (Kachru 1985, 1986, 2003; Kachru & Nelson 1996) and English as

a Global Language (Crystal 2003) have been met with mixed reactions. Some (e.g.,
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Pennycook 1994; Phillipson 1992) believe that the spread of the English language

is a serious threat to national languages and to multilingualism. Others (e.g., Crystal

1997; Graddol 2006; McKay 2002; McKay & Bokhorst-Heng 2008) believe, impli-

citly or explicitly, that the global spread of English has helped intercultural under-

standing and international communication. We would like to ask your opinion in

this regard.

Prof. Sharifian: I think there is a bit of truth in both arguments. I don’t think one ar-

gument runs totally counter to the other one. But as to the question of English as a

threat to multilingualism, in a recent article with the title of Teaching English as an

International Language: A multilingual perspective, I argued that globalisation of

English does not necessarily pose a threat to bi/multilingualism, but in fact can increase

the pluricentricity of the language. English is now a truly multicultural language, as

speakers from so many cultural backgrounds use English to express their cultural con-

ceptualizations. On the other hand, some even argue that the spread of English urges

the speakers of minority languages to passionately commit to maintaining their lan-

guage, as it is their language links them to their own culture, history, and identity. But

this is of course one thing, and the intention of those who promote English as a means

of cultural and linguistic imperialism is another thing. This issue is of course very com-

plex and has been discussed in many book length publications.

Q: Can we imagine a scenario where the global spread of the English language

can be seen as a threat to the English language that is spoken in the Inner Circle

countries (Kachru 1985, 1986, 2003), countries such as the United Kingdom, the

United States, Australia and Canada where English is used as the primary

language? For instance, we know that the spread of the English language has chal-

lenged the Inner Circle countries’ “ownership” of the language, or as Graddol

(1999) has stated, the spread of English has led to a decline in the proportion of

people who speak English as their first language. Can the spread of English lead

to the “death” of the “native” English language (i.e., the variety that is spoken in

the Inner Circle countries)?

Prof. Sharifian: First of all, I don’t see these arguments in black and white terms. I think

the reality is much more complicated. What is clear is that the number of what we call

World Englishes is on the rise, and so is the number of native speakers of these new var-

ieties. I think what is happening is that what it means to be a “native speaker” is changing,

and it is spreading from those who speak English as their first and only language, to those

who may speak it as their second or third language. Today, as you have native speakers of

British English, so you have native speakers of Malaysian or Singaporean English. The situ-

ation is now that if speakers of British English feel that they own British English, speakers of

Malaysian English may equally feel that they own Malaysian English. Some people also

argue that the language belongs to whoever uses it.

It seems to me that the phenomenon of one speaker clearly speaking one variety of

English is significantly changing. Speakers’ global mobility now means that many people

learn one variety and then move to a context where speakers speak another variety, or

have exposure to other varieties through TV/Cinema and the new technology. You

could say the English of such speakers has features from more than just one variety.

From a technical perspective, I think we could say “globalization is changing the pat-

terns of speakers’ lectal repertoire”.
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Q: How necessary is it for ESL/EFL teachers to get familiar with EIL and WEs?

Would you elaborate upon how a WEs perspective can contribute to language

pedagogy, for example, to teacher education or curriculum design?

Prof. Sharifian: First of all, as you know many scholars have argued that EFL/ESL

terminology is no longer valid, at least in many contexts. Many of the contexts which

were once characterized as EFL or ESL may now be classified as EIL. But on the ques-

tion of the contribution of a WEs perspective to language pedagogy, I think it is abso-

lutely necessary that we familiarize ELT teachers with WE and encourage them to

adopt a WE-based pedagogy in their teaching. The reason why is very simple: our

learners are likely to end up communicating with speakers of Englishes other than

American and British English, and we need to prepare them for that. It’s as simple as

that. Just take the case of Iran: many learners of English there will eventually travel to

countries such as Malaysia, China, Turkey, UAE, either for leisure, or to study or work.

Naturally our English teaching needs to prepare our learners to communicate with

speakers of different varieties of English, and this can be best achieved, I think, if we

adopt a WE-based approach to our teacher training.

Q: On a related note, should ESL/EFL learners be taught or exposed to WEs? If

so, what variety of English? A mixture of several varieties? If ESL/EFL learners get

exposed to one variety, might we not run the risk of replacing one “prominent”

variety such as British or American English with another “emergent” variety such

as “China English” which may turn into a “prominent” variety in the future?

Prof. Sharifian: That is a very good question. Some teachers assume that in promot-

ing Teaching English as an International Language and a WE-based ELT we are en-

couraging them to teach different varieties of English. We often hear certain teachers

saying ‘my students don’t need to speak Chinese English”. That is really not what the

argument is. The argument is that at some level of learning when learners have grasped

some mastery of English, we need to expose them to certain amount of the variation

that characterizes World Englishes. To begin with, this is to help them develop what is

called ‘multidialectal competence’ in English, part of which is the ability to comprehend

(and not to speak) various varieties of English.

Also, I think we often have the mistaken assumption that whatever variety we teach

in the classroom will eventually be the variety that learners will end up speaking. I

think each learner will ‘develop’ their own idiolect, which is likely to reflect more than

just the variety(ies) that they have been taught. We often underestimate factors such as

identity and ultimately cultural conceptualizations that learners draw on when they use

any language.

Q: Do you not think that EIL causes a bit of conflict in language learners? On

the one hand, learners try to learn English for international communication and

on the other hand, they wish to maintain their cultural identity like accent, lexis,

pragmatic norms. Do you see it as a conflict?

Prof. Sharifian: Well, it depends on how you define EIL, I guess. My version of EIL

simply acknowledges the legitimacy of learners’ Englishes, in the sense that the English

language that a competent learner ultimately ends up speaking may reflect their

(desired) identity, the cultural conceptualizations that they draw on, etc. I think it is im-

possible to separate language from the influence of those factors, be it for local com-

munication or international/intercultural communication.
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Q: Does the EIL or WEs paradigm require us to conceptualize the notion of

language proficiency in a new or different way? What would be the challenges of

the new conceptualization for testing and assessment (of language proficiency)?

Prof. Sharifian: Of course it does! In recent decades we have witnessed significant

geographical, demographic, and structural changes to the English language, and this re-

quires us to revisit notions such as ‘language proficiency’. I think no matter how we de-

fine language proficiency in today’s world, intercultural communication skills should be

at the heart of it. As you rightly point out, this will then have serious implications for

how we assess proficiency too. Some scholars, including James Dean Brown, have re-

cently written on this topic, but I think in terms of actual language testing, we have a

long way to go. Whenever we raise an issue about testing, some people raise concerns

such as ‘ease of administration’. Often academic arguments and non-academic concerns

don’t match up in the area of language testing. I know major commercial language tests

have been trying to include some diversity of language use in their tests, but I am not

sure if that is enough to capture the kind of intercultural communication skills that I

am referring to here.

Q: How do you think the new opportunities afforded by technological advancement

will shape or change EIL? What would be the possible implications of this change for

language educators and learners?

Prof. Sharifian: The whole paradigm of EIL partly owes its emergence to the new

technology. CMC is one of the contexts in which the distinction between EFL and ESL

is blurred. The new technology is a significant channel for the use of English as an

International language. As I mentioned earlier, we could now embrace CMC and use it

to provide learners with opportunities to engage in intercultural communication with

learners in various other parts of the world. And I think that is the starting point for

developing what I have called metacultural competence. The new technology can be

used to raise learners’ awareness of different varieties of English and different systems

of cultural conceptualizations.

Q: And finally, what prompted the Farzad Sharifian PhD Scholarship? What do

you hope to achieve, locally and globally, by the scholarship?

Prof. Sharifian: The scholarship is very close to my heart. In the year 2000, the

award of two scholarships by the Australian government and Edith Cowan

University provided me with a great opportunity to conduct research for three

years which really laid the foundation for the frameworks that I referred to earl-

ier. My humble hope is to provide a similar opportunity for others. At the same

time, this is one small way for me to promote Cultural Linguistics and its poten-

tial for improving intercultural communication. The world is suffering so much

from intercultural misunderstandings and conflict at the moment. I really hope

that eventually this will be a very small step towards the betterment of human

relations and the human condition.

Thank you so much for providing this opportunity for me to share my thoughts with

the TESOL community.

Method
The interviewers conducted the interview with Professor Sharifian online, namely

through E-mail.
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Results and discussion
The results of the interview are convincing arguments by Professor Sharifian that

Cultural Linguistics has important implications for TESOL/ELT/TEIL.

Conclusions
The main conclusion of this interview, as suggested by Professor Sharifian is that the

English as an International Language and World Englishes paradigms require EFL/ESL

experts to reconceptualize the notion of language proficiency and how it should be

assed. He also proposes that that intercultural communication skills should constitute

the heart of the new conceptualization and assessment procedures.

Endnotes
1Cultural conceptualizations are the ways in which people across different cultural

groups construe various aspects of the world and their experiences (Sharifian 2003).
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